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Welcome to Community Classroom!
The Half the Sky: Turning Oppression into Opportunity for Women Worldwide resource 
you have before you combines short film modules from the PBS documentary series with 
standards-aligned lesson plans. It will give you everything you need to help older teens and 
young adults better understand why we believe the oppression of women and girls world-
wide is the greatest moral challenge of our time.

Through the stories of women acting as agents of change — from Vietnam to Somalia, India 
to Kenya — students will discover the work being done (and still left to be done) to reduce 
maternal mortality, gender-based violence, and sex trafficking. They will learn how economic 
empowerment and education can break the cycle of poverty. These lesson plans also 
encourage young men to see how helping women and girls helps an entire community, and 
to take on an active role in making this happen.

We hope you will join the thousands of teachers who have already tapped the growing 
Women and Girls Lead resource collection offered by ITVS’s Community Classroom pro-
gram. We hope this will help male and female students alike develop into engaged citizens, 
and we look forward to hearing stories of successes in your classrooms.

Best of luck and thank you.

Sincerely yours,

 
Nicholas Kristof  Sheryl WuDunn 
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Maro Chermayeff
Executive Producer and Director

Maro Chermayeff is an award-winning filmmaker, producer, director, author and former 
television executive at A&E/AETN. She is Founder and Chair of the MFA program in 
Social Documentary at the School of Visual Arts in New York City and partner in the 
production company Show of Force. Some of her extensive credits include: 6x series 
Circus (PBS, 2010), Marina Abramovic: The Artist is Present (HBO, 2012), Mann v. Ford 
(HBO, 2011), Parasomnia (France 2, 2010), the Emmy Award-winning 10x series Carrier 
(PBS/Nat Geo International, 2008), the 6x series Frontier House (PBS, 2002), American 
Masters: Julliard (PBS, 2003), The Kindness of Strangers (HBO, 1999), Role Reversal 
(A&E 2002), Trauma, Life in the ER (TLC, 2001), and over 15 specials for Charlie Rose. 
Represented by CAA, Chermayeff is a principal of Show of Force, the production entity 
for the Half the Sky Movement. She is an Executive Producer of Half the Sky Movement’s 
Facebook Game and 3x Mobile Games with Games for Change. 

Mikaela Beardsley
Executive Producer and NGO Videos Director

Working in close collaboration with the authors, Mikaela Beardsley originated the Half the 
Sky: Turning Oppression into Opportunity for Women Worldwide project after producing 
the Emmy-nominated Reporter, a film with Nicholas D. Kristof. She has worked in film and 
television production since 1993, and has made films with Alex Gibney, Martin Scorsese 
and Wim Wenders. Beardsley began her television career at WGBH in Boston, and 
holds a B.A. in comparative literature from Princeton University. 

Jamie Gordon
Executive Producer

Jamie Gordon co-founded Fugitive Films in 2005. Her company produced Coach starring 
Hugh Dancy and the comedy Wedding Daze starring Jason Biggs. Among other projects, 
she is developing Grlzradio, a TV project about girls’ empowerment. Previously, Gordon 
was the Head of Development for GreeneStreet Films, working on In the Bedroom, and 
worked as a story editor for producer Wendy Finerman where she worked on Forrest 
Gump. Gordon has produced independent features including swimfan, Pinero, Chicago 
Cab and Certain Guys. She graduated with a B.A. in history from Princeton University. 

Jeff Dupre
Executive Producer

Jeff Dupre has been producing and directing documentary films for over 15 years. Together  
with Show of Force partner Maro Chermayeff, Dupre is director, creator and executive 
producer of Circus, a six-part documentary series that premiered on PBS. He conceived 
and is producer and co-director of Marina Abramovi: The Artist is Present. He is a pro-
ducer of Carrier and Michael Kantor’s Broadway: The American Musical. Dupre’s directo-
rial debut, Out of the Past, won the Audience Award for Best Documentary at the 1998 
Sundance Film Festival, among other awards. 

About the Filmmakers
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Allison Milewski 
Allison Milewski is an educator and curriculum designer with over ten years’ experience 
in arts and media education. She has developed art integration programs, professional 
development workshops, and arts and media curricula for organizations such as ITVS, 
Tribeca Film Institute, the Brooklyn Historical Society, and Urban Arts Partnership and 
managed arts-based enrichment programs for over 20 New York City public schools. 
Allison’s professional experience also includes over 15 years of program management 
and administration with domestic and international NGOs such as PCI-Media Impact, 
the Center for Reproductive Rights, Goods for Good, and the Union Square Awards 
for Grassroots Activism. Allison is the Founder of PhotoForward, which she launched in 
2004 to empower young artists to tell their own stories through photography, visual arts, 
and creative writing and engage with their communities as citizen artists.

About the Curriculum Writer
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About the Documentary

Episode One
In Episode One we follow Nicholas Kristof and three American actresses to developing 
countries where gender-discrimination is at it’s most extreme. We explore the shocking 
extent of gender-based violence in Sierra Leone with Eva Mendes, the global crisis of sex 
trafficking as experienced by women and girls in Cambodia with Meg Ryan, and the need 
for and power of educating girls in Vietnam with Gabrielle Union, where she visits an 
innovative education program that is transforming, not only the lives of the country’s poor-
est and most vulnerable girls, but also the futures of their families and their communities. 
Featuring commentary from Sheryl WuDunn and interviews with some of the world’s lead-
ing advocates for gender equality — including Hillary Clinton, Michelle Bachelet, and Gloria 
Steinem — Half the Sky: Turning Oppression into Opportunity for Women Worldwide: 
Episode One offers a nuanced and moving account of this century’s most pressing prob-
lems, and an uplifting, actionable blueprint for change.

Episode Two
Episode Two continues our journey to the hot-spots of gender oppression around the 
world, and highlights the courageous work of some of the extraordinary women and men 
who are taking a stand in the face of incredible odds. This episode focuses out attention 
on the role of women in their families and their communities — examining the fundamental 
obstacles that hinder their potential, and charting the ripple effect that results when that 
potential is harnessed.

Veteran journalist and Half the Sky co-author Nicholas Kristof is once again accompanied 
by a three celebrated of American actresses who offer fresh and personal perspective 
on the issues in each country. Kristof travels to Somaliland with Diana Lane to examine 
maternal mortality and female genital mutilation; to India with America Ferrera to explore 
intergenerational prostitution; and, with Olivia Wilde, to Kenya, where the transformative 
power of women’s economic empowerment is changing women’s lives and is laying the 
groundwork for the next generation. In the process, the program considers the central 
role of women in the health and stability of their families and communities, and establish-
es their critical role in the global efforts to eradicate poverty and achieve peace. Featuring 
on-camera commentary from Sheryl WuDunn and some of the world’s most respected 
and outspoken advocates for gender equality — including Melanne Verveer, Zainab Salbi, 
and Desmond Tutu — Half the Sky: Turning Oppression into Opportunity for Women 
Worldwide: Episode Two underscores the fundamental obstacles to women’s progress 
and prosperity, and celebrates their boundless capacity to better our world.

In 2006, Pulitzer Prize winning-
journalists Nicholas Kristof and 
Sheryl WuDunn published a 
ground-breaking book about the 
oppression of women and girls 
worldwide.  

That book was Half the Sky: Turning 
Oppression into Opportunity for 
Women Worldwide — an instant bestseller 
that immediately catalyzed an already 
burgeoning movement to eradicate gender 
inequality. The landmark PBS documentary 
series aims to amplify the central message  
of the book — that women are not the 
problem, but the solution — and to bolster  
the broad and growing movement for 
change. With the story of the book and 
its impact as a launch pad, the film 
zeroes in on the lives of women and 
girls in some of the countries around the 
world where gender inequality is at its 
most extreme, and explores the very real 
ways in which their oppression can be 
turned to opportunity.

Featuring six celebrated American actresses 
and the commentary of the world’s 
leading advocates for gender equality, 
Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide is 
a passionate call-to-arms — urging us to 
not only bear witness to the plight of the 
world’s women, but to help to decisively 
transform their oppression into opportunity.
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HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

Purpose of the Lesson

Modern-day slavery is relatively unknown, 
in part because it does not fit our historic 
image of slavery. Contemporary human 
slavery can take many forms, including 
forced labor, child marriage, debt bondage, 
and commercial sexual slavery. Modern 
slaves can be garment workers, domestic 
help, agricultural workers, and prostitutes. 
They might work in factories, build roads, or 
harvest crops. 

Although slavery was officially abolished 
worldwide at the 1926 Slavery Convention, 
it continues to thrive thanks to the 
complicity of some governments and the 
ignorance of much of the world. Sexual 
exploitation is the most widespread form 
of human trafficking, making up 79 percent 
of all recorded human trafficking cases. 
One in five victims of human trafficking 
are children and two-thirds of victims are 
women. Gender-based discrimination 
and the devaluing of women and girls 
are at the root of this exploitation, which 
is compounded by religious and cultural 
traditions and other social and economic 
inequalities. Sexual exploitation and 
trafficking exist because it is acceptable for 
those in the society with more power —  
often adult men — to purchase and use 
those with less power: women and 
children, and among them especially, ethnic 
minorities, the poor, and the disabled. 

Through this lesson students will learn 
that there are more people living in slavery 
today than at any time in history and 
consider the causes and consequences 
for women and children, who are 
disproportionately victimized by the 
commercial sex trade and who constitute 
the vast majority of the estimated two 
million people sold into sex slavery around 
the world every year. 

OV E R V I E W

Audience
High School (grades 11–12), Community 
College, Youth Development Organizations

Time 
Two to three 50-minute class periods + 
assignments

Subject Areas
Women’s Studies, Social Studies,  
Global Studies, Media Studies, English 
Language Arts

“No child, no woman, no human 
being should be selling their 
bodies for survival.” 

Urmi Basu 
Founder of New Light

“I want to empower the 
survivors to stand up and say 
no if they want to say no.” 

Somaly Mam 
Founder of AFESIP Cambodia
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HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

Objectives:

Students will:
•	 understand the status and context of 

modern slavery; 

•	 develop a working definition for human 
trafficking;

•	 consider the global impact of the modern 
slave trade and the role that gender plays 
in human trafficking; 

•	 understand what it means to be an 
Upstander, Bystander, Perpetrator, and 
Survivor; and

•	 examine the complex relationships of 
individuals who are affected by the sexual 
trafficking of women and girls and how 
their interactions with that issue and with 
each other overlap using the lenses of 
Upstanders, Bystanders, Perpetrators,  
and Survivors.

Resources:

•	 Film modules:   
Intergenerational Prostitution in India 
(10:44) 
Sex Trafficking in Cambodia (10:11)

•	 Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide Film 
Series Trailer (5:48): itvs.org/films/ 
half-the-sky 

•	 LCD projector or DVD player

•	 Teacher handouts:

 - Teacher Handout A: Mapping Modern 
Slavery

 - Sex Trafficking and Intergenerational 
Prostitution Discussion Guide (Download 
Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide 
discussion guide PDFs from the 
Independent Television Service [ITVS] 
Women and Girls Lead website:  
www.womenandgirlslead.org.)

•	 Student handouts:

 - Student Handout A: What Is Modern 
Slavery?

 - Student Handout B: Cambodia and India 
in Context

 - Student Handout C: Film Module 
Screening Guides

 - Student Handout D: Upstander, 
Bystander, Perpetrator, Survivor

 - Student Handout E: Responsibility, 
Culpability, and Understanding

•	 Whiteboard/blackboard and markers/chalk

•	 Pens/pencils and writing paper

•	 Computers with internet access

•	 Wall map of the world with country names:  
www.amaps.com/mapstoprint/
WORLDDOWNLOAD.htm

OV E R V I E W

Note for Teachers about the Lesson Plan 
Breaking the Chains of Modern Slavery: 
Sex Trafficking and Intergenerational 
Prostitution and Its Contents:
This lesson and the accompanying film 
module from Half the Sky: Turning 
Oppression into Opportunity for Women 
Worldwide address the challenging issues 
of sex trafficking and prostitution directly 
and honestly, but the discussions and topics 
might not be suitable for all audiences. 
Teachers should prepare for the lesson 
by reading all the materials thoroughly 
and watching the complete film module 
to determine if this topic and lesson are 
appropriate for their class. Teachers should 
also brief students on what they will be 
viewing in advance and identify students 
who might be personally or adversely 
affected by this material. Prior to launching 
the lesson, please contact your school 
counselor or social worker to discuss 
policies and procedures for addressing 
a disclosure of violence or abuse and be 
prepared to provide students with support or 
the option of not participating in the lesson 
where appropriate.

For additional information about the 
documentary Half the Sky: Turning 
Oppression into Opportunity for Women 
Worldwide and the global crisis of human 
trafficking and violence against women 
and girls, please download the free 
Sex Trafficking and Intergenerational 
Prostitution Discussion Guide from 
the Women and Girls Lead website 
(www.womenandgirlslead.org), visit 
the project’s official website (www.
halftheskymovement.org), and read 
Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide by 
Nicholas Kristof and Sheryl WuDunn.

http://itvs.org/films/half-the-sky
http://itvs.org/films/half-the-sky
http://www.womenandgirlslead.org
http://www.amaps.com/mapstoprint/WORLDDOWNLOAD.htm
http://www.amaps.com/mapstoprint/WORLDDOWNLOAD.htm
http://www.womenandgirlslead.org
http://www.halftheskymovement.org
http://www.halftheskymovement.org
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HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

LE S S O N  P L A N  P R O C E D U R E S

Time: 40 minutes

You will need: Student Handout A: What Is Modern Slavery?; Student Handout B: 
Cambodia and India in Context; Teacher Handout A: Mapping Modern Slavery; a wall map 
of the world with country names; pens/pencils; writing paper; and map pins, stickers, or 
small Post-its

Goal: Students will challenge their preconceptions about slavery and discuss the status and 
nature of slavery in the 21st century. Students will develop working definitions for modern 
slavery and human trafficking and an understanding of the different forms that trafficking 
takes. Students will brainstorm contributing factors and complete the activity by considering 
the role that gender plays in human trafficking.

Part 1: What Does Slavery Mean to You?
•	 Ask the class to consider the following question and give students one minute to quickly 

write their responses: What does the term slavery mean to you? 

•	 Ask for volunteers to share and discuss their answers, and use the prompts below to further 
explore their responses:

 - Do you think slavery still exists? Why or why not?

 - What do you imagine modern slavery looks like?

•	 Record the responses on the board to refer to them later in the activity.

Divide the class into small groups of two to three and distribute Student Handout A: What 
Is Modern Slavery? Give the groups seven to ten minutes to read and discuss the summary 
of modern slavery using the questions in the handout.

•	 Ask the pairs to share the results of their discussions with the class and track the groups’ 
speculations about question #4 (Where in the world do you think modern slavery exists 
today?) on a wall map with pins, stickers, or small Post-its.

Distribute two Fast Facts from Teacher Handout A: Mapping Modern Slavery to each 
group. Each Fast Fact will contain a brief summary about slavery in a different country of the 
world. The groups will discuss their facts and try to identify which country they think each 
fact applies to. 

•	 Each group will share their fact and the countries they believe they represent. Once the correct 
countries for each fact have been identified, groups will mark their countries on the map.

•	 The class will review the map and compare their speculations with the reality of the modern 
slave trade suggested by their country facts. 

•	 Complete the activity by sharing the following information:

Trafficking affects all regions and the majority of countries in the world. Both men and 
women may be victims of trafficking, but the primary victims worldwide are women 
and girls, the majority of whom are trafficked for the purpose of sexual exploitation. 
Traffickers primarily target women and girls because they are disproportionately affected 
by poverty and discrimination, factors that impede their access to employment, educational 
opportunities, and other resources. (www.stopvaw.org)

Prescreening Activity

http://www.stopvaw.org


08

HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

LE S S O N  P L A N  P R O C E D U R E S

Part 2: Cambodia and India in Context
•	 In preparation for viewing the film modules, ask a volunteer to locate Cambodia and India on 

the wall map.

•	 Provide students with the fact sheet Student Handout B: Cambodia and India in Context. 
Have them read the fact sheet and discuss briefly with a partner. 

•	 Variation: This handout can be provided in advance of the lesson for students to review  
as homework.

Part 3: Kenya in Context
•	 In preparation for viewing the film module, ask a volunteer to locate Kenya on the wall map.

•	 Provide students with the fact sheet Student Handout C: Kenya in Context. Have them 
read the fact sheet and discuss briefly with a partner. 

•	 Variation: This handout can be provided in advance of the lesson for students to review  
as homework.

Prescreening Activity
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HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

LE S S O N  P L A N  P R O C E D U R E S

Class time: 35 minutes

Note: If time permits, we recommend that 
you begin this section by watching the 
Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide Film 
Series Trailer (5:48): itvs.org/films/half-
the-sky

You will need: Pens/pencils, writing paper, 
LCD projector or DVD player, Student 
Handout C: Film Module Screening 
Guides, the Breaking the Chains of Modern 
Slavery: Cambodia — Sex Trafficking and 
Breaking the Chains of Modern Slavery: 
India — Intergenerational Prostitution film 
modules

•	 Distribute Student Handout C: Film Module 
Screening Guides and instruct students to 
take notes during the screening using the 
worksheet as a guide. and reviewed briefly 
before viewing the film module to save paper.

Part 1: Intergenerational Prostitution in India
•	 Screen the Intergenerational Prostitution in India film module, then review the students’ 

notes and follow with the discussion questions below:

 - Based on the stories in the film, what are some factors that contribute to women in the 
Kalighat district of Kolkata becoming prostitutes?

 - What strategies did the brothel owners use to keep them obedient?

 - Why do they remain prostitutes?

 - What impact have their experiences had on their expectations for their daughters?

 - In the film module, Basu relates a common parental fear: “Maybe someday when my 
child is empowered and educated and moves away, he or she is going to abandon me.” 
What other factors contribute to the parents’ or community’s reluctance to see the next 
generation change their fate? How would you react if someone more privileged than you 
were to offer to take your children away to a better life?

 - Can you give examples of quotes from the film that stood out the most for you?

Part 2: Sex Trafficking in Cambodia
•	 Screen the Sex Trafficking in Cambodia film module, then review the students’ notes and 

discuss briefly:

 - How did Somaly Mam and Somana become prostitutes?

 - What strategies did the brothel owners use to keep them obedient?

 - How are they using their experiences to help others?

 - Why do you think Mam refers to the young women and children in the AFESIP program as 
survivors rather than victims?

 - Somana chose her name because it means “forgiveness.” She tells the story of returning 
from the brothel and says, “The moment I became a victim, no one would forgive me. They 
would say I am a bad girl. If that mentality continues, I couldn’t live with myself. But I am 
not angry, I’ll stand taller to help other girls.” What did you think of Somana’s story? What 
role do you think forgiveness can play in reintegrating survivors into their communities? 
Would you have taken the same path if you were in Somana’s shoes? If you were a 
survivor, what name do you think you would choose?

 - Mam has said that “the girls and me are the same because we have the same life. I am 
them. They are me.” Is it important that Mam is both a Cambodian and a survivor of sex 
slavery? Why or why not? How do you think her experience informs her work?

 - Can you give examples of quotes from the film that stood out the most for you?

Viewing the Module

http://itvs.org/films/half-the-sky
http://itvs.org/films/half-the-sky
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HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

Time: 50–65 minutes

You will need: Student Handout D: Upstander, Bystander, Perpetrator, Survivor; Student 
Handout E: Responsibility, Culpability, and Understanding; pens/pencils; whiteboard/
blackboard; dry-erase markers/chalk

Goal: Students will discuss the film modules and share their notes. They will then consider 
what it means to be an Upstander, Bystander, Perpetrator, or Survivor and examine the roles 
that subjects from the film play in relationship to each other and to the broader global crisis 
of sex trafficking.

Part 1: Postscreening Discussion Questions 
•	 Begin by comparing and discussing the Sex Trafficking in Cambodia and the 

Intergenerational Prostitution in India film modules, using the following questions to guide 
the class discussion:

 - What did you think of the film? Was there anything that surprised you?

 - How does each film represent modern slavery? 

 - What are the similarities and differences between the circumstances for women and girls 
in Cambodia and India?

 - Do any of the women’s families play a role in their trafficking? Can you give some 
examples from the films?

 - Based on what we saw in the films and our earlier discussion, why do you think the 
families (and the girls themselves) may see prostitution as an option? 

 - In the film, America Ferrera says, “It’s not just saving them from prostitution, it is saving 
them from a world where these women themselves have never been taught to value their 
own lives.” What do you think she means by this? Do you agree with this statement? 

 - How is sexual exploitation connected to the cycle of poverty? 

 - What role, if any, could access to education and economic empowerment play in 
combating this form of gender-based violence?

 - Nicholas Kristof says that one of the “global paradoxes is that countries with the most 
conservative sexual traditions tend to have the most prostitution.” Why do you think that is? 
What value do women have in these societies? 

 - Somaly Mam talks about the global crisis of sex trafficking and sexual slavery and says, 
“Sometimes people want to do too much and they do nothing. Sometimes they feel like, ‘I 
can’t help you, I cannot.’” But she then goes on to say, “Everyone can help. Everyone can do 
one thing.” Do you agree with this statement? Do you think this issue is connected to your 
life in any way? If so, how, and if not, why not? What responsibility, if any, do each of us have 
to take action on the issues of sex trafficking and the sexual slavery of women and girls? 

LE S S O N  P L A N  P R O C E D U R E S

Post-Screening Activity
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Sex Trafficking and Intergenerational Prostitution

Part 2: Upstander, Bystander, Perpetrator, Survivor
•	 In this activity, students will consider what it means to be an 

Upstander, Bystander, Perpetrator, or Survivor and examine the 
roles that each of the subjects from the film plays in relationship to 
the broader crisis of sex trafficking.

•	 Divide the class into small groups of three students and distribute 
Student Handout D: Upstander, Bystander, Perpetrator, Survivor. 

•	 Ask the groups to review the definitions for each term and rewrite 
each in their own words using the handout as a guide. Have each 
group share its results with another group and refine its own 
definitions and understanding of the terms based on the discussion.

•	 Distribute Student Handout E: Responsibility, Culpability, and 
Understanding and have each group identify a collection of three 
subjects from one of the films to focus on for the activity. 

•	 Ask each member of the group to select one individual from their 
collection of subjects and have each student complete a copy of 
Student Handout E with their character in mind. While completing 
their handouts, the students should consider the complex relationship 
that each subject has to sexual exploitation of women, using the 
lenses of Upstander, Bystander, Perpetrator, and Survivor, and how 
their interactions with that issue and with each other overlap. 

•	 When the students have completed the handout, have each take 
turns sharing their subject’s profile with the other members of 
their group. Ask the members of the group to imagine and share 
how their own subjects might respond to the others’ responses 
and statements. 

•	 Complete the process by instructing each group to discuss 
how the subjects who were Bystanders or Perpetrators could 
make different choices in order to be Upstanders. Have students 
share what they think the benefits and consequences of different 
choices might be for him or her and for the other subjects involved. 
Students can draw on their own experiences and share the tools 
they might use to be an Upstander in this situation.

•	 If time and resources allow, provide a large sheet of kraft paper to 
each group and have them create and illustrate speech bubbles for 
their responses to the discussion. Give the class five minutes to 
walk around the room and review each group’s work.

•	 Review the results of the activity and discuss as a class using the 
following prompts:

 - What surprised you most about this activity?

 - Did any of your subjects play more than one role?

 - What role do factors such as gender, age, and economic status play 
in the options each subject had and the choices available to them?

 - In what ways does understanding the subjects’ relationships to 
each other help you better understand the circumstances that led 
to the violation of these women’s rights?

 - How has your understanding of slavery changed since the 
beginning of this lesson?

 - There is a culture of silence surrounding sex trafficking and 
sexual exploitation of women and children. Survivors often 
experience social stigma, fear of retribution, and emotional 
trauma and are reluctant to share their stories. What are some 
of the ways that Somaly Mam’s programs in Cambodia and 
New Light in India are breaking those taboos and helping 
Survivors become Upstanders and challenging Bystanders and 
Perpetrators to reconsider their choices?

 - What are the consequences of being an Upstander? What are 
some of the consequences for survivors who come forward to 
speak on their own behalf?

 - Now that we know about this issue, what responsibility do we 
have? How can we be Upstanders for the Survivors of sexual 
trafficking?

Post-Screening Activity 
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Sex Trafficking and Intergenerational Prostitution

Select one or more of the following assignments to complete  
the lesson:

1. The Institution of Sexual Slavery 
One of the primary reasons that sex trafficking and sexual slavery 
continue to flourish is that there are too few penalties for traffickers, 
brothel owners, and the patrons that keep this economy running. 
In what ways do governments and social institutions participate 
in these issues? How might their collective actions make them 
Upstanders, Bystanders, Perpetrators, and/or Victims of the 
trafficking industry? 

•	 Instruct students to work in groups and research and review 
domestic and international policies and agreements aimed at 
preventing and eradicating trafficking, including the United States’ 
Trafficking Victims Protection Act of 2000, The UN General 
Assembly’s Protocol to Prevent, Suppress and Punish Trafficking in 
Persons, Especially Women and Children, Supplementing the United 
Nations Convention against Transnational Organized Crime and the 
United Nations’ (UN) Universal Declaration of Human Rights. 

Trafficking Victims Protection Act of 2000:  
www.state.gov/j/tip/laws/61124.htm

Protocol to Prevent, Suppress and Punish Trafficking in Persons, 
Especially Women and Children, Supplementing the United Nations 
Convention against Transnational Organized Crime:  
www.unhcr.org/refworld/docid/4720706c0.html

The Universal Declaration of Human Rights:  
www.un.org/en/documents/udhr/index.shtml

•	 Using the U.S. Department of State’s “Trafficking in Persons Report 
2012” as a resource (www.state.gov/j/tip/rls/tiprpt/2012/index.
htm) have each group identify a country from each of the three tiers 
described below and read the country summary.

 - Tier 1: Countries whose governments fully comply with the 
Trafficking Victims Protection Act’s (TVPA) minimum standards.

 - Tier 2/ Tier 2 Watch List: Countries whose governments do not 
fully comply with the TVPA’s minimum standards, but are making 
significant efforts to bring themselves into compliance with those 
standards.

 - Tier 3: Countries whose governments do not fully comply with the 
minimum standards and are not making significant efforts to do so.

•	 Instruct each group to compare and contrast the Protection, 
Prosecution, and Prevention policies described in each country’s 
summary and find areas of overlap and difference.

● 

•	 Groups should supplement their research for each country by 
examining their countries’ economies, education systems, social 
services, and status of women.

•	 Ask students to consider how trafficking flourishes in some regions 
and not in others. 

 - What role do equal opportunities for women, a strong civil society, 
a robust economy, access to education, lower rates of government 
and private sector corruption, the rule of law, and educational 
opportunities play in the rate of trafficking?

 - Why are some countries the suppliers of trafficking victims while 
others are the destinations?

 - What are the economic forces that are driving the trafficking 
industry and how might these forces impact countries’ responses 
to the crisis?

 - What role do social and religious restrictions on women’s status 
play in their vulnerability to trafficking?

•	 Ask students to consider how governments and social institutions 
can function as Upstanders, Bystanders, Perpetrators, and/or 
Victims of the trafficking industry. What role can individual citizens 
play to eradicate an institutional culture that allows trafficking to 
flourish in their own country and in other parts of the world?

•	 Students should report their findings by creating a profile for each 
country and developing an infographic that illustrates the factors 
that contribute to the country’s success against or struggle with 
trafficking. They should also identify at least three actions that 
students in their community can take against human trafficking and 
sexual slavery and develop fliers, brochures, and a social media site 
to spread the word about their campaign.

•	 Students can use the following websites for additional research, 
resources, and information:

Polaris Project: www.polarisproject.org

United Nations Office on Drugs and Crime: www.unodc.org/
unodc/en/human-trafficking/what-is-human-trafficking.html

HumanTrafficking.org: www.humantrafficking.org

Tumblr: www.tumblr.com

Animoto: animoto.com

Capzles: www.capzles.com

Prezi: prezi.com

Infographic tools from the Educational Technology and Mobile 
Learning website: www.educatorstechnology.com/2012/05/
eight-free-tools-for-teachers-to-make.html

Assignments

http://www.state.gov/j/tip/laws/61124.htm
http://www.unhcr.org/refworld/docid/4720706c0.html
http://www.un.org/en/documents/udhr/index.shtml
http://www.state.gov/j/tip/rls/tiprpt/2012/index.htm
http://www.state.gov/j/tip/rls/tiprpt/2012/index.htm
http://www.polarisproject.org
http://www.unodc.org/unodc/en/human-trafficking/what-is-human-trafficking.html
http://www.unodc.org/unodc/en/human-trafficking/what-is-human-trafficking.html
http://www.humantrafficking.org
http://www.tumblr.com
http://animoto.com
http://www.capzles.com
http://prezi.com
http://www.educatorstechnology.com/2012/05/eight-free-tools-for-teachers-to-make.html
http://www.educatorstechnology.com/2012/05/eight-free-tools-for-teachers-to-make.html
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2. Epistolary Poems: An Open Letter To… 
Building on the postscreening activity, students will write two 
epistolary poems (poems in the form of letters) in the voices of two 
characters from the films. 

•	 Ask each student to select an Upstander or Survivor from one 
of the films and write an epistolary poem to one of the story’s 
Bystanders or Perpetrators. In the poems, have the subjects explain 
the impact that the Bystander or Perpetrator had on their lives, why 
they made the choices they made, what they hoped to achieve, and 
how they feel about their choices. 

•	 Ask students to watch the module again and write down words, 
quotes, and actions that speak to the themes of their poems. 
Let them know that they can speculate when needed but should 
draw from the actual words and actions of the characters as 
much as possible.

•	 Next, have the students write a response epistolary poem from the 
Bystander or Perpetrator. In the poems, have the subjects explain 
why they made the choices they made, what their motives were, 
and how they feel about their choices. 

•	 The following websites provide detailed information about and 
resources for developing epistolary poems:

Poets.org:  
www.poets.org/viewmedia.php/prmMID/22718

Epistolary Poetry FAQ:  
www.tabayag.com/epistolary-poetry/epistolary-poetry-faq

PBS NewsHour Extra: Poetry 
www.pbs.org/newshour/extra/poetry

3. Human Trafficking at Home
Sex trafficking is not just a problem in the developing world.  
Approximately 14,500 to 17,500 people are trafficked into the 
United States each year. What impact, if any, do you think sex 
trafficking and sexual exploitation are having in your community? 
What more could or should the United States do to combat sexual 
exploitation on the national and international levels? 

•	 Divide the class into groups and instruct each group to research 
and examine the impact of human trafficking in their community.

•	 Have them identify and connect with local and national groups 
that are working to help survivors and eradicate trafficking and find 
out how they and their peers can contribute to and participate in 
those campaigns. Students should examine what impact, if any, 
that trafficking is having in their region, what forms trafficking takes 
in the United States, which communities are most affected, and 
the effect of the growing sex-tourism industry among Americans 
traveling to places like Thailand, Cambodia, and the Dominican 
Republic. 

•	 Instruct each group to develop an action plan to address the 
problem in their community or region.

•	 Groups should complete their projects by designing websites 
and creating social media campaigns that will provide fact sheets, 
resources, and information about the issue and how survivors 
and volunteers can connect with service providers. The following 
websites can be used as resources:

Polaris Project: 
www.polarisproject.org

CARE’s “Human Trafficking” section: 
www.care.org.uk/advocacy/human-trafficking

UN Global Initiative to Fight Human Trafficking: 
www.ungift.org

Weebly for Education: 
education.weebly.com

TodaysMeet — Microblogging for the Classroom: 
www.todaysmeet.com

Assignments (cont.)

http://www.poets.org/viewmedia.php/prmMID/22718
http://www.tabayag.com/epistolary-poetry/epistolary-poetry-faq
http://ww.pbs.org/newshour/extra/poetry
http://www.polarisproject.org
http://www.care.org.uk/advocacy/human-trafficking
http://www.ungift.org
http://education.weebly.com
http://www.todaysmeet.com
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1. Buying in to Slavery
When we think of modern slavery, we often imagine that it is 
something very separate from our own lives being perpetrated by 
criminals and thugs operating in a world very different from ours. In 
reality, we encounter the products of slavery every day in our grocery 
stores, shopping malls, restaurants, and the buildings we live and 
work in. How do our daily choices contribute to modern slavery? 

•	 Display a range of items (a pair of sneakers, a cotton shirt, a 
chocolate bar, a cup of coffee, a photo of a car, a silk scarf, a bowl 
of rice, etc.) and ask students what they think the items have in 
common. Explain that each of these items is directly or indirectly the 
product of modern slavery. 

•	 Ask students to select one item and research its production and 
distribution from its source to the stores where we buy it. 

•	 Where possible, students should contact the companies and 
individuals involved with the production and conduct interviews 
about their relationship to the product. 

•	 Have students document the product’s journey and their research 
process with video, photos, interviews, journal writing, and social 
media sites such as Pinterest and Tumblr. Their process documents 
and research can be compiled into a multimedia presentation.

•	 Students can also create an interactive map of the story of the 
product’s journey and the ripple effect of its production using 
Google Maps.

•	 The following websites can provide resources and information for 
the projects:

This interactive website can calculate your individual “slavery 
footprint”: slaveryfootprint.org

Stories of modern survivors of slavery:  
www.freetheslaves.net/SSLPage.aspx?pid=386

Prezi: www.prezi.com

Weebly for Education: education.weebly.com

TodaysMeet — Microblogging for the Classroom:  
www.todaysmeet.com

2. Caste, Class, and Women’s Rights
Urmi Basu describes the cycle of intergenerational prostitution 
thus: “Women who are in prostitution have very little ability to make 
their daughters aspire to do something different. It’s not that trans-
generational prostitution happens because they want to make it 
happen. It’s because they have no option, they have no escape.” 

•	 Have students research the caste system in India and how it 
intersects with intergenerational prostitution. 

•	 Ask them to examine that system in relationship to the United 
States, which is among the least socially mobile of the 
industrialized countries. 

Once the students have completed their research, have the class 
discuss and debate the following questions using the “fishbowl” 
teaching strategy, which helps students practice being contributors 
and listeners in a discussion: (www.facing.org/resources/
strategies/fishbowl)

 - Is there a caste system in the United States? 

 - What impact, if any, does our lack of social mobility have on 
women’s rights?

3. Legalize It
Should prostitution be legalized? There is an international debate 
raging around the subject of prostitution and whether women will 
be better protected — and more empowered — if it is made legal and 
regulated by national and international laws and policies. Some 
believe that legalizing prostitution legitimizes the commercialization 
of women’s bodies and increases practices such as trafficking, 
slavery, and child rape. 

 - Screen the complete films for both Cambodia: Sex Trafficking and 
India: Intergenerational Prostitution and have students consider 
what they think the impact that legalizing prostitution would have. 

 - Ask students to share their feedback and what they know about 
the debate. What are the main points of those who oppose 
legalized prostitution? What are the main points of those 
supporting it?

 - Have students work individually or in groups and assign each 
student/group one side of the debate to research.

 - Following their research, have students engage in a formal debate 
about the issue. Education World offers a selection of debate 
resources that provide guidelines and rules for classroom debates: 
www.educationworld.com/a_lesson/lesson/lesson304b.shtml

Extensions

http://slaveryfootprint.org
http://www.freetheslaves.net/SSLPage.aspx?pid=386
http://www.prezi.com
http://education.weebly.com
http://www.todaysmeet.com
http://www.facing.org/resources/strategies/fishbowl
http://www.facing.org/resources/strategies/fishbowl
http://www.educationworld.com/a_lesson/lesson/lesson304b.shtml
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4. The Modern Triangular Trade
Hillary Clinton states in Half the Sky: Turning Oppression into 
Opportunity for Women Worldwide that “A lot of the brutality 
against girls and women is rooted in deep cultural stereotypes 
about the worth of women. And it's not that different from the way 
African American slaves were viewed in 18th- or 19th-century 
America or Europe. These [people] were not fully human, these 
were some other kind of being that under the Bible or under a 
convenient social rationale were put on Earth to serve somebody 
else.” From the late 16th to early 19th centuries, the transatlantic 
slave trade carried slaves, cash crops, and manufactured goods 
between West Africa, North America, and the European colonial 
powers. The use of African slaves was fundamental to growing 
colonial cash crops, which were exported to Europe. European 
goods, in turn, were used to purchase African slaves, who were 
then brought by sea from Africa to the Americas, a treacherous 
journey known as the Middle Passage. Today, women and girls 
are trafficked around the world in exchange for money, goods, 
weapons, etc. and they are kept in slavery to provide sex and cheap 
labor. But today’s trade routes are often more complex and more 
difficult to track.

•	 Have students research the history of the Transatlantic Triangle 
Trade in relation to the contemporary slave trade.

•	 Building on the earlier activity, have students create an interactive 
Google Map that tracks both the transatlantic slave trade and the 
modern movement of people, goods, and money.

•	 Have them consider the similarities and differences between our 
historical understanding of slavery and its modern manifestation. 

 - What challenges did abolitionists face during the transatlantic 
slave trade and what strategies did they employ? 

 - How do those challenges compare to the ones faced by the 
modern abolition movement? 

 - Are there strategies from the past that would be effective today?

 - In Mississippi in 1850 an agricultural slave cost the equivalent 
of fifty thousand to a hundred thousand dollars at today’s prices. 
An equivalent slave in India today costs just ninety dollars. If the 
average price of a trafficked human is at a historic low, how does 
that impact the way that slaveowners treat the people they are 
enslaving? For example, what is the incentive for traffickers to 
provide adequate conditions and health care when it might be 
more “cost effective” to allow their victims to die?

5. Hey Man, Keep it Real and Be Cool
What role do men and boys have in eradicating the sexual 
slavery of women and children? How can they collaborate in the 
international campaign? Antitrafficking efforts frequently address 
only the victims of sex trafficking, ignoring the force that fuels 
the trade — male demand for purchased sex. Without demand for 
purchased sex, traffickers, pimps, and brothel owners will be driven 
out of business. Have students check out the Demi and Ashton 
Foundation’s “Real Men Don’t Buy Girls” Campaign and Apne 
Aap’s “Cool Men Don’t Buy Sex Campaign” and develop their own 
social media campaign using viral video, photography, and social 
media to help end sex slavery and the sexual exploitation of women 
and girls in their own communities.

•	 The Demi and Ashton Foundation’s “Real Men Gallery”: 
demiandashton.org/realmen

•	 Apne Aap’s “Cool Men Don’t Buy Sex Campaign”:  
apneaap.org/cmdbs/cool-men-dont-buy-sex-campaign

6. Journalism vs. Activism:
In the full length segment on Cambodia in the film Half the Sky: 
Turning Oppression Into Opportunity for Women Worldwide, 
Nicholas Kristof actively participates in Somaly Mam’s brothel raid 
story. He considers the journalistic ethics of his involvement and 
concludes that he is comfortable with his decision.

•	 Have students view the entire Sex Trafficking in Cambodia 
segment from Half the Sky: Turning Oppression into Opportunity 
for Women Worldwide

•	 Ask students to consider the following questions: What do you 
think about Nicholas Kristof’s decision? Is there a distance that 
journalists should maintain in order to remain objective? Is it more 
ethical to simply observe and report or to actively participate

•	 Share The Guardian article and photo essay, The Bystanders 
with your students and discuss what a journalist’s responsibility 
is when reporting a story. The Bystanders Article: www.guardian.
co.uk/media/2012/jul/28/gutted-photographers-who-didnt-
help, The Bystanders Photo-Essay: www.guardian.co.uk/media/
interactive/2012/jul/28/bystanders-photographers-who-
didnt-help

•	 Have students select a photojournalist featured in the story and 
consider if they agree or disagree with the journalist’s decision.

•	 Ask them to draft a letter from perspective of one of the journalists 
from the story to one of their photograph’s subjects explaining their 
decision: why they feel that it was the correct choice or what they 
wish they had done differently. 

•	 The completed letters can be presented as a monologue.

Extensions (cont.)

http://demiandashton.org/realmen
http://apneaap.org/cmdbs/cool-men-dont-buy-sex-campaign
http://www.guardian.co.uk/media/2012/jul/28/gutted-photographers-who-didnt-help
http://www.guardian.co.uk/media/2012/jul/28/gutted-photographers-who-didnt-help
http://www.guardian.co.uk/media/2012/jul/28/gutted-photographers-who-didnt-help
http://www.guardian.co.uk/media/interactive/2012/jul/28/bystanders-photographers-who-didnt-help
http://www.guardian.co.uk/media/interactive/2012/jul/28/bystanders-photographers-who-didnt-help
http://www.guardian.co.uk/media/interactive/2012/jul/28/bystanders-photographers-who-didnt-help


016

HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

B O O K S

N. Kristof, S. WuDunn, Half the Sky: 
Turning Oppression into Opportunity for 
Women Worldwide, New York : Alfred A. 
Knopf, 2009

F I LM S

Half The Sky: Turning Oppression Into 
Opportunity For Women Worldwide: 
Filmed in 10 countries, the documentary 
follows Nicholas Kristof, Sheryl WuDunn, 
and celebrity activists America Ferrera, 
Diane Lane, Eva Mendes, Meg Ryan, 
Gabrielle Union, and Olivia Wilde on a 
journey to tell the stories of inspiring, 
courageous individuals. Across the globe, 
oppression is being confronted, and real 
meaningful solutions are being fashioned 
through health care, education, and 
economic empowerment for women and 
girls. The linked problems of sex trafficking 
and forced prostitution, gender-based 
violence, and maternal mortality — which 
needlessly claims one woman every 90 
seconds — present to us the single most 
vital opportunity of our time: the opportunity 
to make a change. All over the world, 
women are seizing this opportunity. Visit the 
website at: www.halftheskymovement.org

ITVS Women and Girls Lead Film 
Collection: Women and Girls Lead offers  
a collection of films by prominent 
independent filmmakers. These films focus 
on women who are working to transform their 
lives, their communities, and the world. Visit  
the website to learn more about the films  
and explore our diverse catalogue of educator  
resources, lesson plans, and film modules. 
See www.womenandgirlslead.org for  
more details.

W E B S I T E S

This is the official website for the Half 
the Sky: Turning Oppression into 
Opportunity for Women Worldwide film, 
book, and movement. 
www.halftheskymovement.org

ITVS’s Women and Girls Lead is an 
innovative public media campaign designed 
to celebrate, educate, and activate women, 
girls, and their allies across the globe to 
address the challenges of the 21st century. 
womenandgirlslead.org 

AFESIP Cambodia was founded by 
Somaly Mam to care for those victimized 
by trafficking and sex slavery. The primary 
objective of AFESIP's work is to secure 
victims' rights by providing holistic care 
through a victim-centered approach, with 
the long-term goals of successful and 
permanent rehabilitation and reintegration. 
www.afesip.org   

Voices for Change is a project of the 
Somaly Mam Foundation “designed to 
give survivors an opportunity to help 
themselves by helping others, to have 
their voices heard in the courts of law and 
public perception, and to have influence 
and impact on effectuating change. It is our 
vision that from those who have struggled 
through the pain of slavery will arise a new 
generation of leaders who stand for justice 
and free will.”  
www.somaly.org/survivor-empowerment

Apne Aap organizes “groups of women 
and girls who are at the risk of or 
are affected by trafficking” into self-
empowerment groups and ensures 
their access to “three fundamental 
rights — education, sustainable & dignified 
livelihood, and legal empowerment” as 
per their 3L model. They also develop and 
participate in nationwide education and 
outreach programs to support victims of 
sexual exploitation and end trafficking.  
www.apneaap.org

New Light provides shelter, educational 
opportunities, recreational facilities, health 
care, and legal aid for the children, girls, 
and women in Kalighat, one of the oldest 
red-light districts in the city of Kolkata.  
www.newlightindia.org

The International Rescue Committee 
(IRC) responds to the world’s worst 
humanitarian crises and helps people to 
survive and rebuild their lives.  
www.rescue.org 

CARE International is an organization 
fighting poverty and injustice in more than 
70 countries around the world and helping 
65 million people each year to find routes 
out of poverty.  
www.careinternational.org

The Centre for Development and 
Population Activities (CEDPA) works 
through local partnerships to give women 
tools to improve their lives, families, and 
communities. CEDPA’s programs increase 
educational opportunities for girls, ensure 
access to lifesaving reproductive health 
and HIV/AIDS information and services, 
and strengthen good governance and 
women’s leadership in their nations.  
www.cedpa.org

Additional Resources

http://www.halftheskymovement.org
http://www.womenandgirlslead.org
http://www.halftheskymovement.org
http://womenandgirlslead.org
http://www.afesip.org
http://www.somaly.org/survivor-empowerment
http://www.apneaap.org
http://www.newlightindia.org
http://www.rescue.org
http://www.careinternational.org
http://www.cedpa.org


017

HALF TH E S KY

Sex Trafficking and Intergenerational Prostitution

W E B S I T E S

Girls Educational and Mentoring Services 
(GEMS) is the only organization in New York  
State specifically designed to serve girls 
and young women who have experienced 
commercial sexual exploitation and domestic 
trafficking and their work has put them on 
the forefront of the national movement to 
end the sexual slavery of women.  
www.gems-girls.org

ECPAT International is a global network 
of organizations and individuals working 
together for the elimination of child 
prostitution, child pornography, and the 
trafficking of children for sexual purposes. 
www.ecpat.net  

UNiTE to End Violence against Women 
was launched in 2009 by UN Women to 
engage people from all walks of life to end 
gender-based violence in all its forms.  
endviolence.un.org 

Additional Resources (cont.)

http://www.gems-girls.org
http://www.ecpat.net
http://endviolence.un.org
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Common Core State Standards 
for English Language Arts 
& Literacy in History/Social 
Studies, Science, and Technical 
Subjects

Writing Standards 6–12

3. (9–10, 11–12) Write narratives to 
develop real or imagined experiences or 
events using effective technique, well-
chosen details, and well-structured event 
sequences.  

4. (9–10, 11–12) Produce clear and 
coherent writing in which the development, 
organization, and style are appropriate 
to task, purpose, and audience. (Grade-
specific expectations for writing types are 
defined in standards 1–3 above.)

6. (9–10, 11–12) Use technology, 
including the Internet, to produce, publish, 
and update individual or shared writing 
products, taking advantage of technology’s 
capacity to link to other information and to 
display information flexibly and dynamically.

Speaking and Listening Standards

1. (9–10, 11–12) Initiate and participate 
effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on [grade 
9-12] topics, text, and issues, building on 
others’ ideas and expressing their own 
clearly and persuasively.

4. (9–10) Present information, findings, 
and supporting evidence clearly, concisely, 
and logically, such that listeners can follow 
the line of reasoning, and the organization, 
development, substance, and style are 
appropriate to purpose, audience, and task. 

4. (11–12) Present information, findings, 
and supporting evidence, conveying a clear 
and distinct perspective, such that listeners 
can follow the line of reasoning, alternative 
or opposing perspectives are addressed, 
and the organization, development, 
substance, and style are appropriate to 
purpose, audience, and a range of formal 
and informal tasks. 

5. (9–10, 11–12) Make strategic use 
of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in 
presentations to enhance understanding of 
findings, reasoning, and evidence and to 
add interest. 

Writing Standards for Literacy in History/
Social Studies, Science, and Technical 
Subjects 6–12

1. (9–10, 11–12) Write arguments focused 
on discipline-specific content.

4. (9–10, 11–12) Produce clear and 
coherent writing in which the development, 
organization, and style are appropriate to 
task, purpose, and audience.

7. (9–10, 11–12) Conduct short as well 
as more sustained research projects 
to answer a question (including a self-
generated question) or solve a problem; 
narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on 
the subject, demonstrating understanding 
of the subject under investigation.

9. (9-10, 11-12) Draw evidence from 
informational texts to support analysis, 
reflection, and research.

National Curriculum Standards 
for Social Studies

1. CU LTU R E
Through the study of culture and cultural 
diversity, learners understand how human 
beings create, learn, share, and adapt to 
culture, and appreciate the role of culture in 
shaping their lives and society, as well the 
lives and societies of others.

4. I N DIVI DUAL DEVE LOPM E NT 
AN D I DE NTITY
Personal identity is shaped by family, 
peers, culture, and institutional influences. 
Through this theme, students examine 
the factors that influence an individual’s 
personal identity, development, and actions.

5. I N DIVI DUALS, G ROU PS, AN D 
I N S ITITUTION S
Institutions such as families and civic, 
educational, governmental, and religious 
organizations exert a major influence on 
people’s lives. This theme allows students 
to understand how institutions are formed, 
maintained, and changed, and to examine 
their influence.

10. CIVIC I DEALS AN D PRACTICE S
An understanding of civic ideals and 
practices is critical to full participation 
in society and an essential component 
of education for citizenship. This theme 
enables students to learn about the 
rights and responsibilities of citizens 
of a democracy, and to appreciate the 
importance of active citizenship.

National Standards for Arts 
Education Grades 9–12

VA1: Understanding and applying media, 
techniques, and processes

VA5: Reflecting upon and assessing the 
characteristics and merits of their work and 
the work of others

Standards



Group Names:    

Class:   

Read the following summary of modern slavery and discuss your reactions with your group by answering 
the questions below:

Modern-day slavery is relatively unknown, in part because it does not fit our historic image of slavery. Contemporary human slavery can 
take many forms, including forced labor, child marriage, debt bondage, and commercial sexual slavery. Modern slaves can be garment 
workers, domestic help, agricultural workers, and prostitutes. They might work in factories, build roads, or harvest crops.

There are more people living in slavery today than at any other time in history. According to Anti-Slavery International (ASI), the world’s 
oldest human-rights organization, there are at least 27 million adults and children, in countries all over the world, who are being forced to 
live and work as slaves or in slave-like conditions; the majority of these are women and girls.

The act of forcing an adult or child into slavery for financial or personal profit is known as human trafficking. Human trafficking is a crime 
against humanity which involves recruiting, transporting, transferring, harboring, or receiving a person through the use of force, intimidation, 
trickery, or other means, for the purpose of exploiting them.

Every country has passed laws against slavery, and by doing so they have promised to end it within their borders. Many countries, 
however, fail to enforce antislavery laws. In the United States only a tiny fraction of law enforcement resources are directed at slavery 
and trafficking, in spite of the fact that as many people are newly enslaved each year in the United States, according to U.S. government 
estimates, as are murdered.

1.  How do you feel about this information? Did it surprise you? 
If so, what surprised you most?

2.  How often do you see stories about modern slavery in the news or depicted in the media?  
Why do you think that is?

3. Why do you think the majority of modern slaves are women and girls?

4. Where in the world do you think modern slavery exists today?

HALF TH E S KY:  S E X TRAFFI CK I N G AN D I NTE R G E N E RATI ONAL PR OSTITUTI ON

Student Handout A:

What Is Modern Slavery?



Cambodia continues to be burdened by its long history of violence, and women and 
children often pay the highest price. It is one of the poorest countries in the world and 
relies heavily on foreign aid. Millions of unexploded land mines and bombs from decades 
of war continue to kill and maim civilians, despite an ongoing demining drive. Thousands 
are infected with HIV/AIDS and the numbers increase every year, making it among the 
worst-affected countries in Asia. International organizations, foreign donors, and foreign 
governments have urged the Cambodian government, led by Prime Minister Hun Sen, 
to clamp down on Cambodia’s pervasive corruption and address the ever-growing sex-
trafficking crisis.

Most Cambodians consider themselves to be Khmer descendants of the Angkor Empire. 
The Khmer people have lived in the Indochina area in Southeast Asia for at least two 
thousand years and the Khmer Kingdom was the most powerful mainland Southeast Asian 
state for most of the period from 802 to 1432. At its height, the capital at Angkor was 
one of the largest cities in the world.

France colonized Cambodia in the 19th century and ruled the country until Cambodian 
forces, led by King Norodom Sihanouk, achieved full independence in 1953. Sihanouk led 
Cambodia until 1970, when Marshal Lon Nol forced him out in a coup d’état. Spurred on 
by the secret bombing campaign in Cambodia carried out by United States forces during 
the Vietnam War, the militant left-wing group the Khmer Rouge, led by Pol Pot, defeated 
Lon Nol and ruled Cambodia from 1975 to 1979.

 As the new ruler of Cambodia, Pol Pot set about transforming the country into his vision 
of an agrarian utopia. The cities were evacuated, factories and schools were closed, and 
currency and private property were abolished. Anyone believed to be an intellectual, such 
as someone who spoke a foreign language, was immediately killed. Skilled workers were 
also killed, in addition to anyone caught in possession of eyeglasses, a wristwatch, or any 
other modern technology. Prostitution was completely banned and punishable by death, 
resulting in its virtual elimination in the highly authoritarian social system. During this 
period, an estimated 2 million Cambodians were killed, approximately 25 percent of the 
country’s population.

The Vietnamese army overthrew the Khmer Rouge in 1979, but civil conflict continued in 
Cambodia for the next two decades. After the dismantlement of the State of Cambodia in 
1992, about twenty thousand male troops and civilian personnel from the United Nations 
Transitional Authority in Cambodia (UNTAC) arrived together with many nongovernmental 
organizations (NGOs) and business interests from abroad. Ironically, the increase of 
foreign humanitarian workers in the country created a larger market for sexual services 
in this very poor country and drove the increase in sex trafficking and the exploitation of 
women and children, which continues to grow today.

Cambodia Sources:
www.ecpatcambodia.org/index.php?menuid=2&submenuid=17&menuname=ECP
AT%20Cambodia

www.uri.edu/artsci/wms/hughes/cambodia.htm

www.cambodia.org/khmer_rouge

www.bbc.co.uk/news/world-asia-pacific-13006539

www.hrw.org/news/2011/06/24/cambodia-khmer-rouge-trial-justice-delayed
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In Kolkata, India (formerly Calcutta), there are over ten thousand women and girls who 
live and work as prostitutes. Many were trafficked into the country from Nepal and 
Bangladesh, while others were born into the commercial sex trade, having been the 
children of generations of prostitutes. While not all of these women are forced into sex 
work, the reality is that few other options are available.

Around India, there are castes that traditionally engage in familial, intergenerational 
prostitution. A caste system is a type of social structure that divides people on the basis 
of inherited social status. Within a caste system, people are rigidly expected to marry 
and interact with people of the same social class and are relegated to specific types 
of occupations and labor. For impoverished girls born into lower-caste families where 
prostitution has been practiced for generations, becoming a sex worker is not only seen 
as a means of survival but also a family duty.

Starting from around age 13, girls are sold by their parents or family or are married off 
and subsequently prostituted by their husbands. Earnings are higher for younger girls 
so there is an urgency to marry or sell them before their value diminishes. For many 
rural, uneducated parents, it is difficult to imagine how a female child could bring any 
value to the family beyond prostitution. And for the girl who has been denied education 
and training, it is equally difficult to imagine a brighter future. In this context, the caste 
system and cultural traditions provide easy justification for a practice driven by poverty, 
economics, and gender-based discrimination.

The heartbreaking reality of India’s intergenerational prostitution is especially apparent in 
Kalighat, one of the oldest red-light districts in Kolkata. Here, narrow alleys lined with small 
“apartments” form a confusing maze and the buildings lean into the street across crowded 
roads. Life is a constant struggle in this society where sex workers are regarded as 
nonhumans, and opportunities for these women are limited after working in the business.

India Sources:
site.ruchiragupta.com

www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=6&ved=0CF0QFjAF 
&url=http%3A%2F%2Fwww.un.org%2Fga%2Fpresident%2F62%2FThematicDebates 
%2Fhumantrafficking%2Fgupta.pdf&ei=B4XrT7X0BKOT0QHenInKBQ&usg=AFQjCNE 
bly1TJFCBOwJxKxHpmi4tO8dvNQ
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http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=6&ved=0CF0QFjAF&url=http%3A%2F%2Fwww.un.org%2Fga%2Fpresident%2F62%2FThematicDebates%2Fhumantrafficking%2Fgupta.pdf&ei=B4XrT7X0BKOT0QHenInKBQ&usg=AFQjCNEbly1TJFCBOwJxKxHpmi4tO8dvNQ
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=6&ved=0CF0QFjAF&url=http%3A%2F%2Fwww.un.org%2Fga%2Fpresident%2F62%2FThematicDebates%2Fhumantrafficking%2Fgupta.pdf&ei=B4XrT7X0BKOT0QHenInKBQ&usg=AFQjCNEbly1TJFCBOwJxKxHpmi4tO8dvNQ
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=6&ved=0CF0QFjAF&url=http%3A%2F%2Fwww.un.org%2Fga%2Fpresident%2F62%2FThematicDebates%2Fhumantrafficking%2Fgupta.pdf&ei=B4XrT7X0BKOT0QHenInKBQ&usg=AFQjCNEbly1TJFCBOwJxKxHpmi4tO8dvNQ


Name:   Date:   

Class:   

Take notes while watching the film module, using the following questions as a guide: 

•	 How did Sushmita’s mother Shoma become a prostitute? 

•	 What are some other factors that cause women to become prostitutes?

•	 What strategies did the brothel owners use to keep Shoma obedient?

•	 Why does she remain a prostitute?

•	 Write down two or three quotes from the film that stand out most for you.
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Name:   Date:   

Class:   

Take notes while watching the film module, using the following questions as a guide: 

•	 How did Somaly Mam and Somana become prostitutes?

•	 What strategies did the brothel owners use to keep them obedient?

•	 How did they escape?

•	 How are they using their experiences to help others?

•	 Write down two or three quotes from the film that stand out the most for you.
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Name:   Date:   

Class:   

Read each of the following definitions and rewrite the definitions in your own words.  
Provide an example from history, fiction, or your own life that illustrates each of these roles: 

Upstander: An individual who sees an injustice taking place or someone being wronged and takes action. They might intervene directly and 
tell the Perpetrator(s) to stop, but Upstanders do not need to put themselves at risk in order to be helpful; they might also respond in other 
ways, such as seeking help from authorities, supporting the survivor, working to improve an unjust social system, and lending their time and 
voice to campaigns and initiatives that are working to bring about positive change.

In your own words:

Example of an Upstander:

Bystander: An individual who sees an injustice occur but attempts to remain uninvolved in the situation, often by looking on silently or finding 
an excuse to walk away. Individuals who witness — but are not directly affected by — the actions of Perpetrators help shape society by their 
reactions. Not taking action in the face of an injustice is a choice that can influence the outcome of an event and the culture of a community.

In your own words:

Example of a Bystander:

Perpetrator: Someone who commits crimes, violates the fundamental human rights of an individual or group, or actively participates in 
supporting systems or individuals who engage in unjust behavior.

In your own words:

Example of a Perpetrator:

Survivor: An individual who has been subject to an act of wrongdoing, including intimidation, theft, violence, sexual aggression, or any 
violation of their fundamental human rights. 

In your own words:

Example of a Survivor:
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Name:   Date:   

Class:   

Select a collection of three subjects from the films and consider the role each one plays in the sexual 
exploitation of women and girls, using the roles of Upstander, Bystander, Perpetrator, and Survivor as 
a guide. Each member of your group should select one subject and complete the handout using your 
understanding of the subject from the film and the class discussions.  

Collection 1

Subject A: Somana

Subject B: Her family 

Subject C: Somaly Mam

Collection 2

Subject A: Shoma

Subject B: Her husband

Subject C: Sushmita

COLLECTION #: _______ SUBJECT: _______________________________

1. Which of the following applies to your subject?

 

UPSTANDER:  ___YES or ___NO

Why or why not? Give an example from the film that supports your response:

BYSTANDER: ___YES or ___NO

Why or why not? Give an example from the film that supports your response:

 

PERPETRATOR: ___YES or ___NO

Why or why not? Give an example from the film that supports your response:

SURVIVOR:  ___YES or ___NO

Why or why not? Give an example from the film that supports your response:
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Responsibility, Culpability, and Understanding (page 1)



Name:   Date:   

Class:   

To Be an Upstander or to not Be an Upstander:   

1.  Fill in the bubble below with the thought you imagine went 
through your subject’s mind when she/he was faced with 
the option to be an Upstander. 

2.  What options did your subject have in this situation  
(list at least three examples)? 

3.  What role do factors such as gender, age, and economic 
status play in the options your subject had and the choices 
available to them?

4.  Why do you think she/he chose the path she/he is on? 
Based on what we learned from the film and what we know 
from our activities and handouts, what factors influenced 
her/his choice?

5.  Imagine you are your subject and you have the chance to 
explain your choice to each of the other individuals in your 
group’s collection. What do you think you would say? 

Subject: ___________________________________

What would you say?

Subject: ___________________________________

What would you say?
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Responsibility, Culpability, and Understanding (page 2)



Adapted from the U.S. Department of State’s “Trafficking in Persons Report 2011”
www.state.gov/j/tip/rls/tiprpt/2011/index.htm
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Teacher Handout A: 

Mapping Modern Slavery (page 1)

Cut out each of the facts below and distribute to the student groups.

A. Forced labor occurs in at least 90 cities across this country 
and at any given time, ten thousand or more people are forced 
to toil in sweatshops, to clean homes, to labor on farms, or to 
work as sex workers. Trafficking occurs for commercial sexual 
exploitation in street prostitution, massage parlors, and brothels, 
and for labor in domestic service, agriculture, manufacturing, 
janitorial services, hotel services, hospitality industries, con-
struction, health and elder care, and strip club dancing. The top 
countries of origin for foreign victims in 2010 were Thailand, 
India, Mexico, the Philippines, Haiti, Honduras, El Salvador, and 
the Dominican Republic.

E. About three hundred thousand of the children of this 
Caribbean country are restaveks — children working as domestic 
slaves. Thirty percent receive only one meal per day. 

B. In this African country, the Lord’s Resistance Army (LRA) 
has kidnapped twenty thousand children over the past 20 years 
and forced them into service as soldiers or sexual slaves for 
the army. Children are also exploited in forced labor within 
the country in fishing, agriculture, mining, stone quarrying, 
brickmaking, road construction, car washing, scrap collection, 
bars and restaurants, and the domestic service sector, and are 
exploited in prostitution.

F. Between 1988 and 1998 there were over one hundred 
thousand slaves working in the fields, harvesting crops, and 
doing domestic labor on 226 agricultural estates in this large 
South American country. Sex trafficking of women and girls 
occurs in all 26 states and an estimated two hundred and 
fifty thousand children have been involved in prostitution. A 
large number of women and children are found in sex traffick-
ing abroad, often in European countries, including Spain, Italy, 
Portugal, the United Kingdom, the Netherlands, Switzerland, 
France, Germany, Norway, and Luxembourg, as well as in the 
United States, and as far away as Japan.

C. In Asia, this is the major destination country for trafficked 
women, especially women coming from the Philippines and 
Thailand. Organized-crime syndicates (the Yakuza) are believed 
to play a significant role in trafficking, both directly and indirectly. 
Traffickers strictly control the movements of victims, using debt 
bondage, threats of violence or deportation, blackmail, and 
other coercive psychological methods.

G. An estimated four thousand trafficking victims are in this 
European island country at any given time for the purposes 
of commercial sexual exploitation and forced labor, including 
construction, food processing, domestic servitude, and food 
service. They come from a broad range of countries, including 
Lithuania, Russia, Albania, Ukraine, Malaysia, Thailand, China, 
Nigeria, and Ghana.

D. In this African country, women and girls — particularly those 
from rural areas or who are internally displaced — are vulnerable 
to forced labor as domestic workers in homes throughout the 
country; most are believed to be working without contracts or 
government-enforced labor protections. Some of these women 
and girls are subsequently sexually abused by male occupants 
of the household or forced to engage in commercial sex acts. 
In 1998 alone, three thousand children from a Christian popu-
lation of one hundred and fifty thousand were abducted to 
work as laborers.

H. This Scandinavian country is a destination for women and girls 
subjected to sex trafficking, and for men and women subjected to 
conditions of forced labor. Female sex trafficking victims originate 
in Russia, the Baltic countries, the Caucasus, Asia, Africa, central 
eastern Europe, and the Caribbean; forced labor victims come 
primarily from India, China, Thailand, Pakistan, and Bangladesh. 
Forced labor victims are exploited in the construction industry, 
restaurants, agriculture, berry-picking fields, and as cleaners and 
domestic servants.

http://www.state.gov/j/tip/rls/tiprpt/2011/index.htm
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Cut out each of the facts below and distribute to the student groups.

I. Approximately 85 percent of identified victims of sex traffick-
ing in this major European nation originate in Europe, including 
25 percent from within the country. Non-European victims 
originate in Nigeria and other parts of Africa, as well as in Asia 
and the Western Hemisphere. The majority of identified sex-
trafficking victims have been exploited in bars, brothels, and 
apartments. Victims of forced labor have been identified in 
hotels, domestic service, construction sites, meat-processing 
plants, and restaurants.

M. Low-skilled workers from Thailand, China, Nepal, the 
Philippines, India, Sri Lanka and, to a lesser extent, Romania, 
migrate voluntarily and legally to this eastern Mediterranean 
country for temporary contract labor in construction, agriculture, 
and home health care provision. Some, however, subsequently 
face conditions of forced labor through such practices as the 
unlawful withholding of passports, restrictions on movement, 
inability to change or otherwise choose one’s employer, nonpay-
ment of wages, threats, sexual assault, and physical intimidation.

J. Women and children are found in forced and child prostitution 
within this Central American country, as well as in Mexico and 
the United States. Men, women, and children are subjected to 
forced labor within the country, often in agriculture or domestic 
service, and particularly near the Mexican border and in the 
highland region. Indigenous people are particularly vulnerable to 
labor exploitation.

N. NGOs report that the most common form of trafficking in 
this Caribbean country is sex trafficking, which allegedly occurs 
in nightclubs, bars, and private homes. The populations most 
vulnerable to trafficking include women and children from poor 
and single-parent backgrounds. People living in the country’s 
poverty-stricken garrison communities, territories ruled by criminal 
“dons” that are effectively outside of the government’s control, 
are especially at risk.

K. The forced labor of millions of its citizens constitutes the 
largest trafficking problem in this highly populated southern 
Asian country. Men, women, and children are forced to work 
in places such as brick kilns, rice mills, agricultural worksites, 
and embroidery factories. A common characteristic of bonded 
labor is the use of physical and, in many instances, sexual 
violence — including rape — as coercive tools, in addition to 
debt, to maintain these victims’ labor. Ninety percent of traf-
ficking in this country is internal, and those from the most 
disadvantaged communities, including the lowest castes, 
are particularly vulnerable to forced or bonded labor and 
sex trafficking. Children are also subjected to forced labor 
as factory workers, domestic servants, beggars, agricultural 
workers, and, to a lesser extent — in some areas of rural Uttar 
Pradesh — as carpet weavers.

O. Traffickers, who gain poor families’ trust through familial, 
tribal, or religious ties in this large African country, fraudulently 
recruit children through offers to raise and educate them and 
women through offers to place them in lucrative employment. 
Men, women, and children voluntarily migrate to other eastern 
African nations, Europe, and the Middle East — particularly Saudi 
Arabia — in search of employment, where they are trafficked into 
domestic servitude, massage parlors and brothels, and forced 
manual labor, including in the construction industry. 

L. Children are trafficked within this country for commercial sex-
ual exploitation – sometimes through forced marriages, in which 
their new “husbands” force them into prostitution and involuntary 
servitude as beggars or laborers to pay debts, provide income, 
or support drug addiction in their families. There are reports of 
women and girls being sold for marriage to men in neighboring 
Pakistan for the purpose of sexual servitude. Some NGOs report 
that religious leaders and immigration officials are involved in the 
sale of young girls and boys between 9 and 14 years old to men 
in the Gulf states for commercial sexual exploitation. According 
to these sources, a young girl or boy could be sold for as little as 
five dollars.

P. Men, women, and children from this landlocked Southeast 
Asian country are found in conditions of forced labor in 
Thailand, Malaysia, and China. Many migrants, particularly 
women, pay broker fees to obtain jobs in Thailand — normally 
ranging from $70 to $200 — but are subjected to conditions of 
sexual servitude and forced labor in Thailand’s commercial sex 
trade or in domestic service, garment factories, or agricultural 
industries upon their arrival. Ethnic minority populations are par-
ticularly vulnerable to trafficking in Thailand, due to their lack of 
Thai language skills and unfamiliarity with Thai society.



Adapted from the U.S. Department of State’s “Trafficking in Persons Report 2011”
www.state.gov/j/tip/rls/tiprpt/2011/index.htm
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Cut out each of the facts below and distribute to the student groups.

Q. This West African country is a source and destination coun-
try for young women and children subjected to forced labor 
and sex trafficking. Most trafficking victims originate from within 
the country’s borders and are subjected to domestic servitude; 
forced begging to support religious instructors; sex trafficking; 
or forced labor in street vending, on rubber plantations, and 
in diamond mines. Traffickers operate independently and are 
commonly family members who may promise poorer relatives a 
better life for their children. Children sent to work as domestic 
servants for wealthier relatives are vulnerable to forced labor 
or – to a lesser extent — commercial sexual exploitation. 

T. Many sex-trafficking victims from rural areas of this South 
American country are forced into prostitution in urban centers 
or wealthy provinces. The border area with Paraguay and 
Brazil is a significant area for sex- and labor-trafficking victims. 
A significant number of foreign women and children, primarily 
from Paraguay, Bolivia, and Peru, are subjected to sex traffick-
ing. Bolivians, Paraguayans, and Peruvians, as well as citizens 
from poorer northern provinces of the country, are subjected to 
forced labor in sweatshops and on farms.

R. Most trafficking victims in this African country are exploited 
within the country, though victims of sex and labor trafficking 
have also been identified in South Africa, Zambia, Mozambique, 
Tanzania, and parts of Europe. Within the country, children are 
subjected to domestic servitude and other forms of forced 
labor, including in cattle herding, agricultural labor, and menial 
work in small businesses. At local bars and rest houses, own-
ers coerce girls and women, who work at the establishments, 
to have sex with customers in exchange for room and board. 
Forced labor is often found on tobacco plantations. 

U. Men and women from several Pacific Islands, India, China, 
South Korea, and the Philippines are recruited to work tem-
porarily on this island continent. After their arrival, some are 
subjected by unscrupulous employers and labor agencies to 
forced labor in sectors such as agriculture, horticulture, con-
struction, cleaning, hospitality, manufacturing, and domestic 
service. They face confiscation of their travel documents,  
confinement on the employment site, threats of physical harm, 
and debt bondage. Some traffickers attempt to hide their foreign 
victims from official notice or prevent victims from receiving 
assistance by abusing the legal system in order to create difficul-
ties for victims who contact authorities for help.

S. This North American country is a large source, transit, and 
destination country for men, women, and children subjected to 
sex trafficking and forced labor. Groups considered most vulner-
able to human trafficking include women, children, indigenous 
persons, and undocumented migrants. Women, girls, and boys 
from poor rural areas are subjected to sexual servitude within 
the United States, lured by fraudulent employment opportunities 
or deceptive offers of romantic relationships, including marriage. 
Trafficking victims are also subjected to conditions of forced 
labor in agriculture, domestic service, construction, and street 
begging, in both the United States and their home country. 

V. In this southern African country, Thai women are subjected 
to prostitution in illegal brothels, while eastern European 
organized-crime units force some women from Russia, Ukraine, 
and Bulgaria into debt-bonded prostitution in exclusive private 
men’s clubs. Chinese traffickers bring victims from Lesotho, 
Mozambique, and Swaziland to Johannesburg or other cities for 
prostitution. Migrant men from China and Taiwan are forced to 
work in mobile sweatshop factories. Taxi drivers and criminals at 
the border transport Zimbabwean migrants, including children, 
into the country and may subject them to sex or labor trafficking 
upon arrival.

http://www.state.gov/j/tip/rls/tiprpt/2011/index.htm


Adapted from the U.S. Department of State’s “Trafficking in Persons Report 2011”
www.state.gov/j/tip/rls/tiprpt/2011/index.htm
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Cut out each of the facts below and distribute to the student groups.

W. Media reports indicate that there are between two hundred 
thousand and four hundred thousand women engaged in 
prostitution in this western European country, with over three 
thousand entertainment establishments dedicated to prostitution. 
According to media reports and government officials, approxi-
mately 90 percent of those engaged in prostitution are victims 
of forced prostitution, controlled by organized networks operating 
throughout the country. 

Y. The Migration Research Center estimates that one million 
people in this large northern Asian country are exposed to 
“exploitative” labor conditions that are characteristic of traffick-
ing cases, such as withholding of documents, nonpayment for 
services, physical abuse, or extremely poor living conditions. 
Instances of labor trafficking were reported in the construction, 
manufacturing, agriculture, and domestic services industries. 
There are also reports of exploitation of children, including child 
prostitution in large cities and forced begging.

X. In this North American nation, women and girls, particularly 
from aboriginal communities, are found in conditions of com-
mercial sexual exploitation across the country. Foreign women 
and children, primarily from Asia and eastern Europe, are sub-
jected to sex trafficking; sex-trafficking victims have come from 
China, Hong Kong, Fiji, Taiwan, South Korea, the Philippines, 
Romania, Ukraine, and Moldova, in addition to other countries 
and territories. Law enforcement officials report the involvement 
of organized crime in sex trafficking. Most suspected labor-
trafficking victims are foreign workers who enter the country 
legally, but then are subjected to forced labor in agriculture, 
sweatshops, and processing plants, or as domestic servants. 

 Z. Men, women, and children from this Southeast Asian country 
migrate to Thailand, Malaysia, and other countries for work, and 
many are subjected to sex trafficking or forced to labor in the Thai 
fishing and seafood processing industry, on agricultural planta-
tions, in factories, in domestic work, or in begging and street 
selling. Within the country, women and children are trafficked 
from rural areas to major cities and tourist centers for commercial 
sexual exploitation. Children are also subjected to forced labor, 
including being forced to beg; scavenge refuse; and work in quar-
ries, as domestic servants, or in the production and processing 
of bricks, rubber, salt, and shrimp. According to the International 
Labor Organization, there are an estimated twenty-eight thousand 
child domestic workers in Phnom Penh alone.

KEY
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http://www.state.gov/j/tip/rls/tiprpt/2011/index.htm


031

Purchasing the Full-length Film
New Video, a Cinedigm company, is a leading entertainment distributor and the largest 
aggregator of independent digital content worldwide. New Video’s Docurama Films is proud 
to offer Half the Sky: Turning Oppression into Opportunity for Women Worldwide as 
part of its roster of acclaimed, award-winning documentaries. Educators may purchase 
the full-length film through their website: www.newvideo.com/institutional.

Purchasing the Book
From two of our most fiercely moral voices, a passionate call to arms against our era’s 
most pervasive human rights violation: the oppression of women and girls in the devel-
oping world. With Pulitzer Prize-winners Nicholas D. Kristof and Sheryl WuDunn as our 
guides, we undertake an odyssey through Africa and Asia to meet the extraordinary 
women struggling there, among them a Cambodian teenager sold into sex slavery and an 
Ethiopian woman who suffered devastating injuries in childbirth. Drawing on the breadth 
of their combined reporting experience, Kristof and WuDunn depict our world with anger, 
sadness, clarity, and, ultimately, hope.

Through these stories, Kristof and WuDunn help us see that the key to economic prog-
ress lies in unleashing women’s potential. They make clear how so many people have 
helped to do just that, and how we can each do our part. 

Throughout much of the world, the greatest unexploited economic resource is the female 
half of the population. Countries such as China have prospered precisely because they 
emancipated women and brought them into the formal economy. Unleashing that process 
globally is not only the right thing to do; it’s also the best strategy for fighting poverty.

Deeply felt, pragmatic, and inspirational, Half the Sky is essential reading for every 
global citizen.

The book may be purchased through amazon.com.

http://www.newvideo.com/institutional
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C OM M U N IT Y CLAS S RO OM
Community Classroom is an innovative and free resource for educators, offering 
short-form film modules adapted from ITVS’s award-winning documentaries and 
standards-based lesson plans for high school and community colleges, NGOS, 
and youth organizations. To learn more, visit itvs.org/educators

IT VS
Independent Television Service (ITVS) funds, presents, and promotes award-win-
ning independently produced documentaries and dramas on public television and 
cable, innovative new media projects on the Web, and the Emmy® Award-winning 
series Independent Lens on PBS. ITVS receives core funding from the Corporation 
for Public Broadcasting, a private corporation funded by the American people. 

ITVS’s Women and Girls Lead campaign is a strategic public media initiative  
to support and sustain a growing international movement to empower women  
and girls, their communities, and future generations. To learn more, visit  
womenandgirlslead.org

S HOW OF FORCE
Dedicated to creating feature documentaries and television series events of the 
highest caliber, Show of Force is known for dynamic, character-driven storytell-
ing that consistently engages, entertains, and inspires. Show of Force is a media 
production company represented by CAA (Creative Artists Agency), with 20 years 
of combined experience and excellence between partners Maro Chermayeff and 
Jeff Dupre. They have produced over 20 hours of television and media content per 
year with a staff of excellent young producers and are the recipients of numerous 
awards and accolades for their work on both U.S. and international media broad-
casts. Show of Force is the production company overseeing the multiple platforms 
of the Half the Sky: Turning Oppression into Opportunity for Women Worldwide 
movement. To learn more, visit showofforce.com
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